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1. Aims

St Peter’s Eaton Square C of E Primary School is an inclusive school where our main focus is to create the
right opportunities, with support and encouragement, to help all our pupils to develop a life-long desire to
learn and achieve as much as possible. We have very high expectations for all pupils, especially those with
identified SEND and we strive to ensure our pupils with SEND make progress which compares well with the
progress of all our pupils.

Our SEND policy and information report aims to:

e set out how our school will support and make provision for pupils with special educational needs or
disabilities (SEND);
e explain the roles and responsibilities of everyone involved in providing for pupils with SEND.

Our objectives as a school are to:
e identify and assess children with SEND and additional needs as early as possible;

e work in close partnership with parents, support services and other professional agencies to ensure
the best possible outcomes for children with SEND;

e ensure all staff have access to training and advice to support pupils with SEND and Quality First
Teaching;

e provide access to a broad and balanced curriculum that is scaffolded/differentiated in a way that
supports children with SEND;
® maximise the progress and achievement for pupils with SEND through an enriching and rigorous
curriculum;
support SEND pupils to become confident learners in life and achieve the greatest independence
possible in their learning;

e provide an inclusive education that values equality of opportunity for pupils with SEND and enables
their full participation in the life of our school;
o educate all of our pupils to understand neurodiversity and pupil’s differing needs;

e develop a culture that embraces diversity and highlights how inclusion is everyone’s responsibility

(embedding the neurodiversity model).

2. Legislation and guidance

This policy and information report is based on the statutory Special Educational Needs and Disability
(SEND) Code of Practice and the following legislation:
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https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf

2 Part 3 of the Children and Families Act 2014, which sets out schools’ responsibilities for pupils with SEN
and disabilities.

> The Special Educational Needs and Disability Regulations 2014, which set out schools’ responsibilities
for education, health and care (EHC) plans, SEND co-ordinators (SENDCOs) and the SEN information
report.

3. Definitions
A pupil has SEN if they have a learning difficulty or disability which calls for special educational provision to
be made for them.

They have a learning difficulty or disability if they have:

e asignificantly greater difficulty in learning than the majority of the others of the same age, or;
e adisability which prevents or hinders them from making use of facilities of a kind generally provided
for others of the same age in mainstream schools.

Special educational provision is educational or training provision that is additional to, or different from, that
made generally for other children or young people of the same age by mainstream schools.

There are four broad categories of SEND and they give an overview of the range of needs that should be
planned for:

1. Communication and interaction
2. Cognition and learning
3. Social, emotional and mental health

4. Physical and sensory

The purpose of this policy is to assist the school to identify, assess, monitor and meet the needs of any child
who has a learning difficulty or disability.

4. Roles and responsibilities

4.1 The SENDCo
The SENDCo is Jenna Foley (NASENCO Qualification).

The SENDCo will:

work with the Head teacher and SEND governor to determine the strategic development of the SEND policy
and provision in the school;

e have day-to-day responsibility for the operation of this SEND policy and the co-ordination of specific
provision made to support individual pupils with SEND, including those who have EHC plans;

e provide professional guidance to colleagues in the area of SEND in order to secure high quality
planning, ‘Quality First Teaching’ and effective use of resources in order to bring about improved
standards of achievements for pupils;
advise on the graduated approach to providing SEND support;

e advise on the deployment of the school’s delegated budget and other resources to meet pupils’
needs effectively;

e be the point of contact for external agencies, especially the local authority and its support services;
arrange referrals for pupils needing specialist help from outside agencies such as Speech and Language
Therapist and Educational Psychologists, liaise with them and ensure that report recommendations are
implemented;

e devise, implement, monitor and review intervention programmes for pupils with SEND and measure their

impact;
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develop and maintain effective working relationships with parents to promote pupils’ learning;

support teachers to: implement the SEND policy, identify pupils who may require special provision,
communicate effectively with parents, write Individual Education Plans (IEPs) and agree specialist
provision;

organise the deployment of resources and monitor their effectiveness;

train and support teaching assistants in how to follow the recommendations of the Maximizing the Impact
of Teaching Assistants (MITA) project to develop pupil independence and to carry out planned intervention
programs;

liaise with potential next providers of education to ensure that the school meets its responsibilities under
the Equality Act 2010 with regard to reasonable adjustments and access arrangements;

monitor the implementation of IEPs and the teaching and learning for pupils with SEND, using the analysis
to guide further improvement;

monitor the needs and achievement of pupils with SEND together with colleagues and discuss this at
Pupil Progress meetings (held three times per year);

analyse and interpret relevant national, local and school data to monitor achievement of pupils with
SEND, inform the SEND policy, practices, expectations, targets and teaching methods;

apply for Education, Health and Care plans (EHC plans);

convene and chair annual reviews of those children with an ECH plan;

keep own skills updated by reading, researching and attending INSET courses on SEND;

know how to recognise and deal with stereotyping in relation to disability or race;

develop effective liaison between schools to ensure that there is good continuity during transition for
pupils with SEND;

work with the head teacher and school governors to ensure that the school meets its responsibilities
under the Equality Act (2010) with regard to reasonable adjustments and access arrangements;

ensure the school keeps the records of all pupils with SEND up to date;

lead on developing a culture that embraces diversity and highlights how inclusion is everyone’s
responsibility;
ensure the curriculum educates all of our pupils to understand neurodiversity and pupil’s differing needs.

4.2 The SEN governor

The SEN governor will:

help to raise awareness of SEND issues at governing board meetings;

monitor the quality and effectiveness of SEND and disability provision within the school and update
the governing board on this;

work with the Head teacher and SENDCo to determine the strategic development of the SEN policy
and provision in the school.

4.3 The Head teacher
The Head teacher will:

work with the SENDCo, Lead LSA and SEN governor to determine the strategic development of the
SEND policy and provision within the school;
have overall responsibility for the provision and progress of learners with SEND.

4.4 Class teachers

Each class teacher is responsible for:

ensuring they follow this SEND policy;
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ensuring ‘Quality First Teaching” which includes assessing, planning and teaching all children to allow them
to make progress with their learning;

adhering particularly to teaching standard point 5, ‘to adapt teaching to respond to the strengths and
needs of all pupils’;

ensuring the progress and development of SEND pupils in their class, including where pupils access
support from teaching assistants(TAs) or specialist staff;

providing a differentiated curriculum which provides learning experiences that are relevant to the needs of
pupils with SEND;

working closely with any teaching assistants or specialist staff to plan and assess the impact of support and
interventions and how they can be linked to classroom teaching;

their pupils’ learning when they are involved in intervention programs;

working with the SENDCo to review each pupil’s progress and development and decide on any changes to
provision;

identifying pupils who may require special provision and to be placed on the school’s SEND register (with
support from the SENDCo);

writing IEPs, with support from the SENDCo as necessary, and place them on the school system;

ensuring IEPs are shared, developed and reviewed with the parents and pupils three times a year;
follow the seven key recommendations from the MITA project for making best use of TAs (see appendix);
directing TAs to follow the ‘Scaffolding Framework’ from the MITA project (see appendix) when working

with SEND pupils and ensure that TAs are fully aware of the pupils’ IEP targets;

follow the curriculum which will ensure all of our pupils to understand and celebrate neurodiversity and
pupil’s differing needs (following the neurodiversity model);

promote a culture that embraces diversity and highlights how inclusion is everyone’s responsibility;

attending INSET and courses when appropriate.

4.5 Teaching Assistants
TAs will:

use the ‘Scaffolding Framework’ from the MITA project (see appendix) when working with SEND and all
pupils;

support the class teacher to implement the targets in pupils’ IEPs;

carry out intervention programmes and keep records updated;

communicate with other professional agencies involved with pupils with SEND, with the SENDCo’s
support;

promote a culture that embraces diversity and highlights how inclusion is everyone’s responsibility,
(following the neurodiversity model);

attend INSET and courses when appropriate.
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5. SEN information report

5.1 The kinds of SEN that are provided for

Our school currently provides additional and/or different provision for a range of needs, including:

AREA OF NEED CONDITION
Communication and interaction Autism spectrum disorder
Speech and language difficulties

Cognition and learning Specific learning difficulties, including dyslexia, dyspraxia,
dyscalculia

Moderate learning difficulties
Severe learning difficulties

Social, emotional and mental Attention deficit hyperactive disorder (ADHD)
health

Attention deficit disorder (ADD)
Sensory and/or physical Hearing impairments

Visual impairment

Multi-sensory impairment

Physical impairment

5.2 Identifying pupils with SEND and assessing their needs

We will assess each pupil’s current skills and levels of attainment on entry, which will build on previous settings and
Key Stages, where appropriate. Class teachers will make regular assessments of progress for all pupils and identify
those whose progress:

Is significantly slower than that of their peers starting from the same baseline
Fails to match or better the child’s previous rate of progress

Fails to close the attainment gap between the child and their peers

Widens the attainment gap

This may include progress in areas other than attainment, for example, social and emotional needs.
Slow progress and low attainment will not automatically mean a pupil is recorded as having SEND.

When deciding whether special educational provision is required, we will start with the desired outcomes,
including the expected progress and attainment, and the views and the wishes of the pupil and their parents. We
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will use this to determine the support that is needed and whether we can provide it by adapting our core offer,
or whether something different or additional is needed.

COGNITION AND LEARMING
i a : ; 3 5
You are concerned that a child in your class may have some kind of Special Educational Need? Atii o tlepi e vertion
PHYSICAL/SENSORY Slow progress; substantially below expectation
Physical disability (PD), Hearing Impaired (HI), Visually Impaired (V1) | la e delay; oral and/or written
Likely to have been an early diagnosis, possibly pre-school Neaths uniies stasnling 00k
Adaptive routines, including risk ass:slsments in place. Appropriate support in Motor skills delay
ace
Diffi graspi
Teacher awareness; hearing and sight can be contributory aspects of other SEN ke B Koy
Poor memory/processin
HAVE YOU / '
Differentiated for evident needs Motivation low; poor concentration
SPEECH, LANGUAGE, COMMUNICATION Personalised targets and tracking 2 5 5
) ‘ L ) Used alternative strategies e
Language is a barrier to social interaction and learning Intervened, supported and (e;ou;ced Limited social skills/low self esteem
) 1 ’ Analysed outcomes, described and
Somimiamion SH¥ O e SYDIF e sought patterns. Possibility: Dyslexia, dyscalculia, dyspraxia,
Receptive/expressive language delay/disordered Discussed with the CYP and parents dysgraphia, ADD/ADHD, Processing disorder,
Kept a clear record of the above - ;
Emotions, language, behaviour may be misread, creating Induding ASD- autism spectrum
social issues, challenge or frustration 7 — T R
e SOCIAL, EMOTIONAL, MENTAL HEALTH
Aspects of above, plus mmmmmmmm
Inflexibility in thinking, reactions, communications cooperation, emotional literacy, withdrawal, non-attendance.
Rigid/ritualistic behaviours Manifests as behavioural challenge
Non-recognition of emotions Persists despite positive intervention
Possible link to learning /cognition

NB; Any areas of conce

5.3 Consulting and involving pupils and parents

The class teacher may have an early discussion with the pupil and their parents when identifying whether
they need special educational provision. This may be through an arranged time to discuss the concerns or at
a parent/teacher consultation meeting.

Mrs Foley (SENDCO), may contact you and arrange a meeting to discuss your child’s difficulties with learning
and any possible support strategies the school might be considering.

These conversations will make sure that:

e Everyone develops a good understanding of the pupil’s areas of strength and difficulty
e We consider the parents’ concerns

e Everyone understands the agreed outcomes sought for the child

e Everyone is clear on what the next steps are

Notes of these early discussions will be added to the pupil’s record and given to their parents.
We will formally notify parents when it is decided that a pupil will receive SEND support.

At St Peter’s Eaton Square C of E Primary School, we believe it is very important for parents/carers to be
involved in all areas of their child’s learning and we actively encourage discussions. We believe, where
appropriate, that it is essential to understand your child’s views on any difficulties they may experience with
their learning.

You will be able to share your views and discuss your child’s progress at regular meetings with the class
teacher and others.
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You and your child will be encouraged to help formulate the targets on your child's IEP and will review them
termly.

If your child has an Education, Health and Care plan (EHCP) you and your child will be able to share your
views at the Annual Review.

5.4 Assessing and reviewing pupils' progress towards outcomes
We will follow the graduated approach and the four-part cycle of assess, plan, do, review.

Assess

| 26 e |
A
L A

Assess:

It is important to identify those children with SEND at the earliest opportunity, preferably in the Early Years
Foundation Stage. Assessment includes observation for the Foundation Profiles and a baseline assessment
on school entry in the Foundation Stage. From Year 1 onwards children will be assessed three times a year in
reading, writing and maths and in Year 2 and Year 6 there are SATs. This is in addition to high quality
formative assessment that is carried out daily in the classroom. St Peter’s may also draw on more specialised
assessments, for example from the Westminster Outreach Service and the Occupational therapy service.
Parents will always be consulted when decisions are made to involve specialists.

Pupil progress meetings are held regularly throughout the year and involve the discussion of individual
pupils by the Head teacher, SLT members (including the SENDCo) and the class teacher.

Children’s progress through the school is tracked on OTrack and the SENDCo analyses the progress of pupils
with SEND regularly.

At the assessment stage, when concerns are raised, parents will be informed so they have a good
understanding of their child’s areas of difficulty and can be involved in providing extra information to aid the
assessment process. Early interventions may be put in place with agreed outcomes.

Where, despite Quality First Teaching (QFT) that is targeted at the pupils’ area of weakness, pupils are identified
as making progress which:

e s significantly slower than that of their peers starting from the same
baseline;

e fails to match or better the child’s previous rate of progress;

e fails to close the attainment gap between the child and their peers;

e widens the attainment gap;

The pupil will be identified as having SEN and their name will be placed on the school’s SEND register. The
views of parents and the child (wherever possible) will be consulted.
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Plan

When a child is placed on the register under ‘SEND Support’, the class teacher, with the parents and the
support of the SENDCo will draw up an Individual Education Plan (IEP) for the child and work out the best
strategies for achieving the targets, including any interventions proposed. Any necessary available resources
will be allocated to help the child achieve the targets. The Child will also be involved in this process.

Do

The class teacher remains responsible for the child’s learning and they should work closely with the
SENDCo, TAs, specialist staff involved, to plan and assess the impact of support and interventions and
how they will be linked to classroom teaching.

Review

IEPs will be reviewed three times per year and the effectiveness of support interventions and their impact
on the pupils’ progress will be reviewed and evaluated in line with the agreed dates. Parents and pupils will
be consulted and the evaluation will be used to set new targets and possibly revise the support being
provided. If a child has an EHC plan, an annual review will be held each year. Annual Reviews of the child’s
progress are conducted in school where all relevant parties are invited to attend according to the
requirements of the Code of Practice. IEPs are produced, in conjunction with other professionals involved,
to work towards achieving the goals identified in the child’s initial or subsequent annual review. Progress of
all children with SEND can be evaluated and/or measured as follows:

by monitoring their individual targets (IEPs)

e by monitoring attainment levels recorded in class whole school assessments detailed above and
looking for sustained progress appropriate to the children

e 2 by baseline and post intervention assessment where specific time limited interventions are put in
place for the child

e by considering feedback from the child

e by considering feedback from the parent

If, as a result of the additional or different support received, the child is no longer considered to have SEND
(ref criteria below), then, in close consultation with the child’s parents the child’s SEND records are closed.

The criteria used in the school are as follows:
a) The attainment gap has narrowed between him/her and his/her peers.

b) His/her rate of progress has improved

c) He/she now has full access to the curriculum

d) He/she has improved levels of self-help & social personal skills

The class or subject teacher will work with the SENDCo to carry out a clear analysis of the pupil’s needs. This
will draw on:

The teacher’s assessment and experience of the pupil

Their previous progress and attainment or behaviour

Other teachers’ assessments, where relevant

The individual’s development in comparison to their peers and national data
The views and experience of parents

The pupil’s own views

Advice from external support services, if relevant

The assessment will be reviewed regularly.

All teachers and support staff who work with the pupil will be made aware of their needs, the outcomes
sought, the support provided, and any teaching strategies or approaches that are required. We will regularly
review the effectiveness of the support and interventions and their impact on the pupil’s progress.
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All SEND pupils will have a ‘Pupil Profile’ that is updated regularly and made available to all. The Pupil
Profile will include the pupils’ strengths, likes and dislikes and what are the best ways to support their
challenges.

Education Health Care Plan

In a small number of cases however, when a child makes little or no progress in spite of measures put in
place under the SEN support and continues to demonstrate a significant cause for concern, where his/her
needs cannot be reasonably met through the school’s SEND support provision, the SENDCo, class teacher
and parents may feel it is necessary to request that the local authority, in which the pupil resides, conducts
an assessment of a pupil’s needs. This may lead to an EHC Plan. The school or parents may also request an
assessment from the local authority as soon as they are placed onto the SEND register if their needs are
severe or complex.

5.5 Supporting pupils moving between phases and preparing for adulthood

We will share information with the school, college, or other setting the pupil is moving to. We will agree
with parents and pupils which information will be shared as part of this.

We liaise as closely as possible with the school or nursery your child is transferring from to identify any
individual needs and how best to support your child in school.

While at St Peter’s we take care to ensure that during transition points (between classes each year and at
the end of Key Stages) all staff are aware of individual pupils' needs, learning progress and best support
strategies.

St Peter’s makes arrangements to ensure there is a smooth transition when your child transfers to his/her
secondary school of choice. Please contact us for further details.

If your child has an EHC Plan, we will participate and/or facilitate its review in sufficient time prior to
him/her moving between key phases of education. You will be kept informed of these arrangements and
asked to attend the reviews.

5.6 Our approach to teaching pupils with SEND

Teachers are responsible and accountable for the progress and development of all the pupils in their class.
High Quality First Teaching (QFT) is our first step in responding to pupils who have SEND. QFT includes
differentiation strategies to meet the individual needs of pupils. We use the term ‘differentiation’ to mean
when teachers adapt how they teach in response to a pupil’s needs. Included in this definition is
‘scaffolding’ which is our main approach to differentiation. Scaffolding is when pupils work to the same
learning objective as their peers but with added ‘scaffolds’ such as word banks, visuals, sentence starters,
further modelling opportunities from an adult, more detailed ‘Steps to Success’ or leaning chunked into
smaller, more manageable steps.

® We discuss SEND support in three levels: universal strategies (what works in class), targeted strategies
(specific interventions) and specialist strategies (involving another professional)

e In order to implement QFT, every teacher needs to know their learners and where they are in their
learning journeys in relation to the curriculum. This achieved by high quality formative assessment.

e Inline with QFT, our TAs are trained using the ‘Scaffolding Framework’ taken from the MITA project. This
puts an emphasis on developing all pupils’ independent learning skills wherever possible (see appendix).

e We will also provide a varied range of interventions to support the individual needs. These intervention
and targets are what should be recorded is the ‘different from and additional to’ support which an
individual may require to meet their needs beyond the usual differentiation.
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We educate all of our pupils to understand neurodiversity and pupil’s differing needs;
We promote a culture that embraces diversity and highlights how inclusion is everyone’s responsibility;

5.7 Adaptations to the curriculum and learning environment

We make the following adaptations to ensure all pupils’ needs are met:

Ensuring all pupils are able to access the curriculum by using scaffolding techniques (e.g. Talk for
Writing boxing up, sentence starters, task planners) and the use of manipulatives (e.g. laminated
part-whole models, base ten) etc . Objectives are taken from below their year group to ensure
pupils understand key sticky knowledge before progressing.

Adapting our resources and staffing.

Using recommended aids, such as laptops, coloured overlays, visual timetables, larger font, widget
visual etc

Differentiating our teaching, for example, giving longer processing times, pre-teaching of key
vocabulary and concepts, reading instructions aloud, breaking down the success criteria into
manageable chunks, and re-teaching concepts when appropriate.

Through all subjects, an inclusive broad and balanced curriculum is provided for all children.

Every member of staff has a responsibility to use best practice to ensure the progress and well-being
of all SEND children.

We use the ‘zones of regulations’ as a universal approach to encourage all pupils to be aware of their
feelings and their energy levels. This is used alongside the bespoke ‘energy meters’ from the Autism
Level Up! and our ‘emotion coaching approach’ to teach co-regulation. All of these approaches
support the pupils’ development of emotional regulation.

We try to ensure that activities offered in school are carefully planned to include all children,
regardless of SEND. Their participation in after school clubs is monitored and adjustments made
where necessary.

In addition, the implementation of the Equality policy helps to ensure that children with SEND have
their voice heard including representation of pupils with identified SEND on our school council.

Teaching Assistants will be deployed by needs basis to support in class and implement

interventions.

We may also provide the following interventions:

Social stories and comic strip conversations

Speech and language interventions: language for thinking, Language for behaviour and emotions,
shape coding, Bucket Time, bespoke word interventions, word aware (an approach to teaching
vocabulary)

Emotional language builders, ‘Brain Buddies’ (whole class intervention on teaching about Emotions)

Attention Builders, Lego therapy

RWI Phonics intervention programmes- Fast Track (5-8 yrs.) and Fresh Start (9-11yrs)
Pre-teaching and re-teaching of vocabulary, texts and concepts

Individual reading

Handwriting (Handwriting without tears)

Conversation skills groups (i.e. weavers) and playground interventions

Sensory Circuits

Page 11 of 17



5.8 Expertise and training of staff

Our SENDCo and Deputy hold the national qualification for SEN.
We have a team of 9 teaching assistants, including 2 higher level teaching assistant (HLTA).

The SENDCO holds weekly TA meetings to train all TAs to implement the Scaffolding Framework from the
MITA project.

Our teachers and Teaching Assistants are trained in a broad range of interventions and regularly receive
training, relevant to their current situation, to support them in providing the highest quality, personalised
and focused interventions possible for our pupils.

We work with a broad range of agencies to provide support for pupils with SEN.

5.9 Securing equipment and facilities

No child should be denied access to areas of the curriculum in terms of limitations of physical ability.
However, the Victorian building does not lend itself easily to adaptation.

The school is continuing to develop facilities and access for pupils with SEND as outlined in the Accessibility
Plan.

The school uses ICT support to aid with learning, use of lap tops and iPad

Fidget toys

Noise cancelling headphones

Gross and Fine motor skills support equipment (i.e. Wedge seating cushions, pencil grip supports,
therraputty).

e Black out tents/sensory room

e Wobble cushions and stools, standing desks, therrabands

The Head teacher informs the governing body of how the funding allocated to support SEN has been
employed. Pupils with an EHC plan, have their needs, as described in their EHC plan, met through the
appropriate deployment of resources and staff. External agencies such as the EP service, will be deployed by
the SENDCo on a needs basis.

TAs (whose time is not allocated to a child with an EHC plan) are deployed in classrooms to support pupils’
learning or to carry out interventions that are planned by the SENDCo. There may also be the allocation of
specialist equipment and different or additional learning materials that will also be resourced.

5.10 Evaluating the effectiveness of SEND provision

To monitor children’s progress and the effectiveness of SEND provision the following takes place:

e termly assessments of all children in the core subjects (Reading, Writing, Maths and Science);

e termly pupil progress meetings are carried out with the class teacher and SLT to discuss
progress, attainment, intervention and support in place and the impact of these. This is fed into
the support ‘Plan Do Review Assess’ model;

e |EP (Individual Educational Plans) review meetings each term. Progress towards identified targets is
assessed and targets adjusted as needed, with a plan for how to support the child to meet these
targets;

® Annual review meetings each year for children who have an EHC plan (Education and Health Care
plan). These take place twice a year if below the age of 5 Years;

® monitoring by the SENDCo — lesson observations/learning walks/book looks/data analysis.
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We evaluate the effectiveness of provision for pupils with SEN by:

e Reviewing the impact of interventions after a pre-agreed number of weeks

e Using pupil questionnaires /focus groups to gain ‘pupil voice’

e Monitoring by the SENDCo — lesson observations/learning walks/book looks/data analysis
e Using IEP outcomes to measure progress

e Holding annual reviews for pupils with EHC plans

5.11 Enabling pupils with SEND to engage in activities available to those in the
school who do not have SEND

All of our extra-curricular activities and school visits are available to all our pupils, including our before-and
after-school clubs.

All pupils are encouraged to go on our residential trip to Sayer’s Croft Activity Centre.
All pupils are encouraged to take part in sports day/school plays/special workshops.
No pupil is ever excluded from taking part in these activities because of their SEN or disability.

Admission arrangements are the same for pupils with and without SEND. If it is known that a child due to
start at St Peter’s Eaton Square has SEND, the SENDCo and class teacher will make every effort to contact the
current school setting to obtain as much information as possible in order to facilitate a successful transfer to
this school.

We regularly review the steps we have taken to prevent disabled pupils from being treated less favourably
than other pupils

The school’s accessibility plan which you can find our school’s accessibility plan on the school website.
5.12 Support for improving emotional and social development

At St Peter’s we believe that the happiness and wellbeing of all our pupils is paramount. All members of staff
take this aspect of school life very seriously.

You can be confident that, in particular, your child’s class teacher, the teaching assistants and the SENDCo are
available to provide support to match your child’s needs.

Please contact your child’s class teacher if you have any concerns.

At St Peter’s:

e We have adopted the Zones of Regulation approach to make all pupils aware of their
emotions/energy levels and strategies to self-regulate. The Autism Level up! energy meters are
used alongside the zones.

We follow the ‘Emotion Coaching Steps’ when dealing with all behavioural incidents

Pupils with SEND are encouraged to be part of the school council

We have a zero-tolerance approach to bullying

We have a school councillor who works with individual and groups of children

We have an Education Mental Health Practitioner working to support our pupils’” mental health
needs through working with their parents and teachers

e We run nurture/friendship support groups when needed

5.13 Working with other agencies

If a Class teacher, in partnership with the SENDCo and the child’s parents, feels that a child with SEND
would benefit from access to external support services (such as speech therapy, occupational therapy
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educational psychologist, specialist advice from the Westminster QE2 outreach service- Autism Advisory
Team, the school councillor or Education Mental Health Practitioner), a referral is made by the school to
which all parties will have contributed. Close liaison is kept with specialised outside agencies working with
individual children.

Speech and Language Therapist, Sandy

Educational Psychologist, Amy Moore

School Nurse, Shevaughn Seedall

For Parent support information please visit the Westminster Council

page:https://www.westminster.gov.uk/parenting-servicesinformation

School councillor, Marisha Grant

Education Mental Health Practitioner, Aramide Salami
Occupational therapist (Individual contact basis)
School Navigator — Gemma Folie

Early Help (at the Bessborough Centre), Carolyn Ross

5.14 Complaints about SEND provision
Complaints about SEN provision in our school should be made to the class teacher in the first instance. They
will then be referred to the school’s complaints policy.

The parents of pupils with disabilities have the right to make disability discrimination claims to the first-tier
SEND tribunal if they believe that our school has discriminated against their children. They can make a claim
about alleged discrimination regarding:

®  Exclusions
e Provision of education and associated services
e Making reasonable adjustments, including the provision of auxiliary aids and services

5.15 Contact details of support services for parents of pupils with SEND

If you have any queries or need further clarification, please do not hesitate to contact a member of the City
of Westminster Special Educational Needs team, who are based at the address below:

The Town Hall, 2nd Floor, Green Zone, Hornton Street, W8 7NX Telephone: 020 7361 3311

5.16 Contact details for raising concerns

Talk to your child’s class teacher about your concerns. It is likely that the class teacher will have discussed
your concerns with the school SENDCo, Mrs Foley. You may wish to arrange a meeting with Mrs Foley through
the school office. If you continue to have concerns, arrange to discuss these with Mrs Carrington,
Headteacher, through the school office.

5.17 The local authority local offer
Our local authority’s local offer is published here: SEND Local Offer | Westminster FIS (openobjects.com)
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6. Monitoring arrangements

This policy and information report will be reviewed by the SENDCo every year. It will also be updated if any
changes to the information are made during the year.

It will be approved by the governing board.

7. Links with other policies and documents

This policy links to our policies on:

Accessibility plan

Behaviour policy

Equality information and objectives
Mental Health and Well-Being Policy
Anti-bullying policy
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Appendix 1

MAKING BEST USE OF TEACHING ASSISTANTS
Scaffolding framework for teaching assistant-pupil interactions

Tz practical frmmework (s designed 1o help TAs scaffold puplls’ leaming and encourage independent leaming. TAs showd move
dicram the [ayers in tum.

The initial expectation & thet pupils sed-scafichd whist

the TA observes ther pericemance. TAs should then inlervene appropriately when puplls demonstrate they are unable to proceed. |t
I impoetant the tesks set by teachers, and supported by TAs, provide pupils with the right level of challenge.

Self-scaffolding

Prompting 2
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5 Clueing &
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- Modelling &
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Self-scaffolding

Salf-ecafinlding represents the higheat levet of pupl ndependence. TAs obsenm, ghung puplls ime for processing and thinking. Salf-
scafiolders can: plen how to approach a task; problem- eohee &3 thay oo and review how they approached & taske

Prompting

TAs proside prompts when pugls ae unable to self-scafiold. Prompts encourene pupils to dresy on thesr own lnowledge, but redrain

from specitying a strategy. The aim i 1o nudge pupils info deploying & sali-scaffolding technious. For esxample: “What do you need io
do et “What's your plan®; “You can do this!’

Clueing

Often pupils know the strategies or knowledge reguired to sthe & probiem, but nd it dif ol o call them mind. Glues worded a5
oeestions prosdce a hing in the right direction. The answer must conten a key plece of information to help pupils work out how to
move forward. Always start with & emall duse.

Modelling

Promgte and clues can be ineffective when punils encoumier a task thet requres B new skl o stretegy. TAs, as con dent and
compatant expents, can modal while pupls actively watch and listen. Pupils ahould 1ry the same step for themsslves immediatedy
afterwands.

Correcting
Cormecting immbes providing answers and requires no independent thinking. Occasionally it 1= appropriate 1o do this, however, TAa
should atways aim nstead 10 model and encowage papls o apply new akdls or knowledos st

Adapted from: Bosanoust, B, Radiord, J: and Webstes, R, (2018} The feaching ssistant’s ‘ il‘.IUCHtI!:-I'I
guidie fo effachve inferaction: How i masxinise your practice, published by Routledge. -_.-r"j:"']""Ter't
oundation
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Appendix 2

Education
Endowment
Foundation

MAKING BEST USE OF TEACHING ASSISTANTS
RECOMMENDATIONS SUMMARY

Use TAs to add vakue to

t teachers do, not
raplace tham

3

Use TAs o heip pupils
develop independent
Iearning skills and
manage-their own
learning

one and small grc
support usi
terventions

Adopt evidence-based
interventions fo support
TAs in their small

group and one-to-one
instruction

learning

led b

The evitonce on T, depioyment 1 TAS hanv a chruct irsinctional Finscarch has shown that Schaals should prowsdn
suggEsts Schoos hava drfted rola it b5 Important thay acd Improuing the nature and ‘suficiont time for TA trainng with reiabln ‘saparatn trom cassmom
nio 2 situation in which TAs vl to the work of tha ity o Ts' tak 10 pupis ane for teachors and TAs 1o fo-oneor wvidanca of Thers acthtes. Lack ol ima o
a0 oftery Lsed a5 an informal tmacher; not replace tham - e can support the develcpment et cut of class 1o anabin the shows Asachars and TAs io kass
msanuCtional rescurc 1or puplls o ; recessary losson prparaton atzanmant al approdmataly ot programmes in the UK for ‘o relatvaly Bt connecion
in mogt neod. This has the ofect the noods of 3 pupls an vhich #rro 1o four addtional manshs' which hhara = 2 sacur eviderce batwaen what pupls expanerce
al saparating puprs trom tha adoressed, frs? and foremost, Imgroved laming outcomas. Prigress fffct siem 0.2-0.3, base, 50 f schocls am using in, and away, from, e
dasamen, thoir ischar and through high quaisy cissrom Tas should, for ampls, b Craa witys of ensuring Enucaly, thal am ‘unprovan, dassmom. Th ke is 1o onsue
thair peers. tnaching. Schools shoud iy trainad 10 s protising sachirs and TAs have time arm crly chaorved whon Tas they should iy and repicass hat loaming in imanentians is
and amanisa st so that the task complation and insload o meat inchuda acusiing TAs' wark in SrLChUmd setings consistont
Athaugh tris has happanad pupis n tstart warly, inish a work insicke the cssroom and
weith o baast ol intnnicns, as much fime with 1ha teachar tovelop camarship of s s, using assambdy tima and fmning. Vihan Tas am daployed P e R hat pupsds uncirstand tha ks
this skenca suggests that s cihers. Baking sy rom Faning TAs jon fnachars tor In mam inkomaL Lrsunporod Iatwoon fom. it should not
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